Real
Inclusion

Creating a classroom where all children
belong
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Inclusion recognizes the whole child:
their culture, their story, and their unique Way of Iearnlng

V¢ DC EARLY EDX



Room 3 -

-Little Exploret

,,,,,,,

aﬁ{— DC EARLY EDX



Thi nk of a c¢chi
one you struggled to
understand,

one who stirred something
Inside you,

or who made you wonder |f

you were doing the right
thing.
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Inclusion 1S not an action.
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Integration vs. Inclusion

The child adapts to the classroom The classroom adapts to the child
Individual supports are provided Universal experiencesare designed

The child participates if they can Everyone participates at their own pace
The goal Il s f or t h Thegoalis forthe child to have a real
Il nterruptd role

Exceptions are created Opportunities are created

Focus on t he c¢hil d|Focusonthe group design

The adult provides the support The environment provides the support
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Real Inclusion rests on
three pillars

A Access:the child can enter
learning.

A Participation: the child has a
real role.

A Belonging: the child feels they

are valuable to the group.
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Inclusion IS not
opening the door.
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True Inclusion begins In
our weyese
not In strategies.
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Inclusion begins with the way we see.

The very same Dbehavi
or as a doorway.

Or C a
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When we look beyond the action, we
begin to discover patterns.

Behind a behavior, there may be different needs:

A Movement A Safety

A Regulation A Expression

A Structure A Sensory needs -

A Connection (0o tambi ®n /c‘)S}\nsoryc’))
A Anticipation \ >

Every c¢chi Il d gl ves UuUsS ‘;.\ 5 €
but we need the right lens. >
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What Is this child trying to tell me?
w y
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What is this child trying to tell me?
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Three guestions to shift our perspective:

1. What is this child communicating to me?
2. What do they need that | dm no
3. How can | offer them a safe way to participate?
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The environment

A\

t eaches filrste
even before the children
arrive.
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Inclusion begins
In the physical
Spacee
because a

chi | dos
responds to the
environment
first,

and then to the

adult.
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The physical space regulates before the
teacher does.

Fewer stimuli, neutral colors, Physiological calm, less
open spaces, soft sounds alertness, greater receptivity

Element

Sensory load

Clearly defined areas, visible
Predictability routines, schedules displayed,
stable furniture

Security, reduced anxiety, greater
participation

Organized shelves, clear labels, | Focus, independence,
Visual organization | materials grouped by function, understanding of the
open pathways environment
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spaceé

What message does
It communicate?
What feels clear
without anyone
explaining Iit?

What feels confusing
or creates visual
noise?
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Pl an f or odi ffer en

(Introduction to UDL o Universal Design for
Learning)
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The 3 principles of UDL

UDL Principle What it means in the classroom
A More than one wa
o . . A Opti onmegufitor sel f
Engagement (Participation) How each child enters the activity A Alternatives for
movement
A Visual + verbal
. How each child understands the A Concrete suppor't
Representation . .
content A Organization t ha
load

A Drawing, buildin
pointing, oral responses

A Choice of for mat
A Flexible assessm
only one specific skill
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How each child shows what they

Expression (Action & Expressio learned




This could be a scene showing UDL In action
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Blocks Center
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And how do | do
by adjusting everything child by
child?
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4 key decisionsthat anticipate diversity

1 Integrated variabllity
2  Role flexibility
3 Natural regulation spaces

4  Strategic duplicate materials
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Built-in Variability
Verbal Visual Hands-on / Body -based

(narrate, imitate, (pictures, cards, Manipulative (movement, dramatization,

sounds, describe) models) (objects, pieces, materials) Pathways/activities)
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Flexibility of Roles

Observer Builder Body -based Narrator
(watch, anticipate, (try, move, build) (dramatize, represent,  (tell, explain, put into
listen) move) words)
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Natural Regulation Spaces

Soft, accessible side Cushions or poufs Calming sensory Side mat / small
corner at the chil 0 sbjedt tsox € | side rug
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Strategic Duplicate Materials

Two identical sets of Duplicate Duplicate art Two identical books
t he omost deppetsichardcders materials during a reading
blocks activity
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Children learn to include when they
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An Inclusive classroom culture makes space
for ALL children

Who is being left Does everyone have a Who are we making Who needs support to
out? way to participate? visible? enter the play?
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Empathy Is taught through experience

| t 0s pr act iltoe=ds small real Everyone participates We model it i1 and we
through the body encounters In their own way name it
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The language we use as teachers shapes how
children see one another, speak to one
another, and treat one another

Speak with calm and clarity Regulatesand provides safety | d &hmre with you. 6

Allows nonverbal children or

Otter anc_)ther way 1o children with autism to Cards gestures, objects
communicate participate

| nstead of oOYou

Avoid labels Protects self-esteem SYour body neeod
Name the positive Reinforcesinclusive behaviors ]? :- |h : 2 g c})/ ou Tor
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Play teaches children to include

Parachute game Chain building Chain storytelling Partner missions
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Storit es donot Just—p
ent er theyvishm@dE L v

who is seen, who is heard, s
and who belongs.
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S Everyone can participate In
I '@E mMmusic, each one at their
¥ _¥F™ own pace.
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Confl i1 cts ar e
Nntheyore gqguil d
Intention
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